
INDEX

Academic barriers, 19
Academic excellence, 188
Academic trajectories, 23
Accelerated learning, 199
Access, 7, 72
Access barriers, 6
Active Secondary, 199
Activities, 75, 99
Admission process, 18
Afro-descendant population, 152,

156
America, 9, 220–221
ANADIME Corporation, 54, 61
ANADIME Educational Centre

(CEA), 47
impact of CEA at community

level, 56–61
collaborative work and early

detection, 53–54
evolution of student enrolment in

CEA’s inclusion project,
54–56

inclusive model, 50–61
methodological characteristics,

51–53
perception of protagonists, 59–61
user families’ perceptions of

inclusion, 56–58
Analogies, 134–135
Anthropological approaches,

221
Assessment, 4, 19, 49
Assistive educational devices, 38
Assistive technologies, 39
Australia’s education system,

133–134
Australian classrooms, physics

teachers’ explanatory
frameworks in, 133–137

Autonomous educational system, 151

Autonomous processes, 151
Avelino Sinani Elizardo Perez (ASEP)

education reform, 68,
71–72

Barriers, 6
Barriers to learning, 22, 49, 108
Barriers to learning and participation

(BAP), 6, 51, 53, 62
Barriers to learning and participation/

barriers to learning, 6, 22,
49, 51, 53, 62, 108

Basic education, 114
schools, 114

Bilingual intercultural education,
184

Bilingualism, 161–162
Black Movement, 141–143, 151
Bolivia, 5

education in, 68–69
special education centres in, 71

Bolivian Constitution, 69
Brazil

inclusive education in, 35–36
intercultural and inclusive

education policies in,
141–143

interculturality and inclusion in,
150–152

schooling system in, 34–35
supports and barriers to inclusive

education in, 36–38
technology use in, 39–40

Brazilian Law on the Inclusion of
Persons with Disabilities,
36

Brazilian re-democratisation, 143

Caldas, rural education with new
school model in, 203–205

241



Caldas Coffee Growers Committee,
202

Canadian classrooms, physics
teachers’ explanatory
frameworks in, 133–137

Centrode Perfeccionamiento,
Experimentación e
Investigaciones
Pedagógicas (CPEIP), 85

Century, 146
Child, 2, 46, 51, 53, 236
Children, promotion of Mapudungun

among, 165–166
Children’s rights, 122
Chile, 163–164

analysis of existing education
policies in, 26–27

challenge of inclusive model in,
48–50

challenges of practice, 18–19
conceptualisation of disability in

Chilean context, 20–21
diversity and social justice in

higher education, 19–20
educational trajectories, 23–24
participation of people with

disabilities in higher
vocational technical
education, 26

policy challenges, 16–18
public policy, 21–23
reflections and policy

recommendations, 27–28
relevance of inclusion in higher

education, 15–16
SEN, 21
theoretical framework, 19–23
transition to university, 24–27
university access policies and

opportunities for people
with disabilities, 25

Chilean classrooms, teachers’
scientific explanations in,
132–133

Chilean education policy, 21
Chilean education system, 166

Chilean public policies, 19
Citizen, 68
Citizens’ Constitution/Citizens

Constitution, 144
Citizenship, 88, 143, 180, 182
Classrooms, 3, 39

inclusion/exclusion dynamics
within, 221–222

pedagogies, 236
research, 128
speech, 38

Co-design process, 221–222
Coda, 91–92
Collaboration, 46, 63, 234
Collective work, 233
College of Graduates and Teachers in

Literature, Philosophy,
Science and the Arts
(COLYPRO), 107–108

Colombia
Coda, 91–92
education policy on inclusion,

83–84
education policy on inclusion in

teacher education, 84–85
from inclusive education to quality

education for all, 81–82
regulations on inclusive education

in Colombia, 82–85
rural education in, 199
teaching competences for inclusive

education, 90–91
three cases in teacher training for

inclusive education, 85–89
Colombian government, 198
Colombian territories, 198
Colonisation, 221
Colophon, 193
COLYPRO, 108
Committee on Economic, Social and

Cultural Rights, The
(CESCR), 183–184

Committee on the Rights of Persons
with Disabilities (CRPD), 5

Communality, 231–232

242 INDEX



Community Rehabilitation Centre
(CCR), 53–54, 60–61

Community/communities, 49–50,
155–156, 158, 231–232

impact of CEA at community
level, 56–61

festivals, 234
governance, 233
indigenous peoples’ conception of,

231–234
members, 238
model of intervention, 53

Competences, 25, 85
Competency-based education (CBE),

87
Concepts, 72, 76
Conceptual dimension, 176, 191, 193
Conceptualisation of disability in

Chilean context, 20–21
Confederation of Indigenous

Nationalities of Ecuador
(CONAIE), 183–184

‘Constitução Cidadã’, 143
Constitution (1988), 143
Constitution (2009), 67–68
Constitution of the Republic of

Ecuador, 183
Constitution/unconstitutional/

constitutional, 36, 117, 143
Constitutional Charter, 83
Constitutional mandate, 185
Constructivism/constructivist,

129–130
Continuous assessment, 52
Convention 169 of the International

Labour Organisation,
155–157

Convention on the Rights of Persons
with Disabilities (CRPD),
7–8, 17, 22, 33–36, 41

Cosmos, relationship with nature and
understanding of, 230–231

Council of Evangelical Indigenous
Peoples and Organisations
of Ecuador (FEINE),
183–184

COVID-19 pandemic, 37
Critical interculturality, 10–11

and inclusion in Mexican
educational reform,
218–221

Criticisms, 105–106
Cultural diversity, 83, 89
Cultural identity, 163
Cultural transformation, 191
Cultures in family–school

relationships, 121–122
Curricular adaptations, 6, 21–22

Deaf community, 9
Decoloniality/decolonial, 150,

220
‘Deductive-nomological’ model of

explanation in science,
129

Democracy/democratic/democracies,
156–157, 231, 234

Demonstration Schools, 200
Departamento Administrativo

Nacional de Estadı́stica
(DANE), 198

Department of Evaluation,
Measurement and
Educational Registry
(DEMRE), 17

Design, 223
Detection, 62
Detection and prevention of learning

difficulties, 21
Development, 2, 10
Dialogue, 168
Diario Oficial de la Federación

(DOF), 117
Didactic, 84
Digital, 38
Digital technology, 38

in Brazilian schools, 39–40
Disabilities/disability

in Bolivia, 72
conceptualisation of disability in

Chilean context, 20–21
Discrimination/discriminated, 68

Index 243



Diverse families, 122
Diversity, 72, 98

in higher education, 19–20
Dropout, 90
Dual education system, 37
Durban Conference, 144

Early Childhood Education/Early
Childhood educator,
46–47, 50–51

Early detection, 49, 53–54
of alterations, 49

Ecological model of intervention, 53
Economic Commission for Latin

America and the Caribbean
(ECLAC), 2, 5, 176, 198

Economic exclusion, 100
Ecuador, 180, 183
Educating, concept of, 235–236
Education, 83, 91–92, 99, 142

in Bolivia, 68–69
in Brazil, 38
epistemic justice in, 229–230
in LATAM, 3–5
policies on family involvement in,

117–118
Quechua cultural practices in,

159–160
regulations in Colombia, 82–85
researchers, 168
systems, 6, 143, 148, 164

Education For All, 155–156
Education policy/education policies,

118
analysis of existing education

policies in Chile, 26–27
on inclusion, 83–84
on inclusion in teacher education,

84–85
Education reform (2013), 118

inclusion, 71–72
Educational

agents, 59
dropout, 90
equity, 148
exclusion, 82

experiences, 102
inequalities, 183
innovation, 89
integration, 5
legislation in Colombia, 92
models, 202
policies, 27
research, 115
team, 53
technology, 38
transformation, 88–89

Educational inclusion
attention’ to diversity in Mexican

education policies,
146–150

current situation and prospects,
144–146

historical context, 143–144
in Mexico, 146
perspectives for 21st Century,

149–150
Educational trajectories, 23–24, 185

students with disabilities in school
establishments, 23–24

Elders, 232–233
Emancipatory practice, 131
EN Activa model, 201
EN model, 201–202
EN strategy, 200
EN-Universidad en el Campo

experience, 212
ENSUBATÉ, 90
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